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CHAPTER I 
THE PROBLEM AND DEFINITION OF TERMS USED 
The . effectiveness of any educational system, especially 
that of the small secondary school, is evaluated in terms of 
its contribution to the individual and to the community. In 
much of the literature in music education, ensembles have been 
included as one of the methods of achieving objectives of the 
music program on the secondary school level. Severa l of the 
objectives have been reported to be fulfilled better by small 
ensembles than_ by other means. In addition, small ensembles 
have been credited with the ability to fulfill objectives not 
I 
generally realized by other musical organizations. It was felt 
tha t as music educators become aware of the importance of the 
small ensemble, and the values derived ·from such a program, that 
the small ensemble should become an essential part of the music 
curriculum. 
I. THE: PROBLEM 
Statement of the problem. It was the purpose of this 
study (1) t ·o summarize the literature pertaining to the objectives 
and values relative to ensemble participation in the secondary 
schools, (2) to survey selected Secondary Schools of Maine, to 
ascertain to what extent ensembles are used within the present 
music program, and (J). to discover consistencies within theory 
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and practice as they relate to the ensemble program in the 
Secondary Schools of Maine. 
Importance of the study. Although there has been an 
increase in the use of ensembles within many school systems and 
in music publications for them by a variety of publishers, the 
ensemble program has not been as widely accepted into the curri-
culum as the literature in music education would indicate. The 
smaller Secondary Schools of Maine were chosen to study and 
investigate, because so many persons in music education in rural 
areas seem to feel that students, especially at the high school 
level, are not receiving the same opportunities in music education 
as boys and girls in larger towns and cities. 
The ensemble program offers to the sm3ller high school an 
answer to many of its _problems. Often ensembles have been ignored 
by the music educator, functioning outside of school, or existing 
with little relationship to the total music program or the school 
program. The literature .in music e~uc~tio~ ~a~ in~icated t~at 
these groups could enrich ~he musical anQ. social experiences of 
the participating students, add to the quality of the music program, 
and serve the entire school and community through performance. 
It was hoped that by this study the reason for the discrepancy 
between the literature and the current situation could be determined 
and that recommendations for bringing both into agreement could 
be reached. 
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II. DEFINITION OF TERMS USED 
Music educator. The term, "music educator," referred to 
one actually involved with the teaching of music in the public 
schools. 
Secondary school. For the purpose of this study, the term, 
"secondary school," referred to grades nine through twelve in the 
public .school system. "Small" secondary schools included those 
with enrollments below 1000 students. 
Small ensembles. For the purpose of this study, the term 
"small ensemble," referred . to a. group not larger than twenty nor 
smaller than three members, which perform music with comparatively 
independent parts, with a single performer to each part. 
III. ORGANIZATION OF REMAINDER OF THE THESIS 
The second chapter of this thesis will examine related 
investigations in the field of the secondary school music program. 
The third chapter will contain the method of constructing the 
survey instrument, which was sent to 100 selected music educators 
of Maine, as well as the method of collecting and analyzing the 
data from the survey. Ch~pter four will summarize the opinions 
of authors in music education concerned with the objectives of 
the ensemble program. Chapter five will present and interpret 
the data, including the present situation of the ensemble program 
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in secondary schools of Maine, and the opinions of the music 
educators rega rding the importance of the ensemble program. 
The sixth and final chapter will contain recommendations and 
conclusions based upon a comparison of the literature with the 
material collected from the survey and questionnaire. 
CHAPTER II 
REVIEW OF RELATED INVESTIGATIONS 
The secondary school music education program and its 
problems have received much attention in current investigations. 
There were, however, few studies which dealt specifically with 
the ensemble or included it as an essential part of the total 
secondary school music program. Those studies dealing with 
practices in secondary school voca l and instrumental activities 
were most often concerned with the larger choral or instrumental 
groups. There has been no evidence of any study done concerning 
the ensembles in the schools of Maine. Those studies which have 
any significance in relation to the ensemble program have been 
divided in two categories, (I) Investigations of Secondary School 
Music Programs, and (II) Investigations of Ensemble Programs. 
I. INVESTIGATIONS OF SECONDARY SCHOOL MUSIC PROGRAMS 
Several studies have been conducted to determine the 
musical activiti e s offered in Secondary schools. In 1953, 
Mazur (J6) surveyed selected communities in the United States 
• < • -
which had a population . between 10,000 and 15,000. His findings 
were based on a survey of the existing music education programs 
in those communities surveyed. By comparing the Eastern section 
of the country with the remainder ?f the country, he was able to 
show tha t in matters of curriculum, scheduling, activities, 
. . 
physical equipment, staff, and financing , the East compa red 
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favorably with the remainder of the country. In his examination 
of literature, he found that ensembles were included as an 
essential part of the recommended program for smaller high schools. 
His findings showed a lack of ensemble activity, with ~nly 48 % 
of schools in the total population using ensembles, and 44% in 
the Eastern section of the country. A definite lack of interest 
in ensemble activity was observed through the questionnaire and 
those recording ensembles as part of their program, noted they 
were meeting out of school and not as part of the school program 
itself. 
Austen (JO) made a similar study in 1949 of the music 
programs in low population communities in Massachusetts and 
Connecticut. Her study emphasized scheduling and physical factors 
in the effective organization of a music program. Although her 
study was concerned with the smaller schools (100-350 enrollment) 
in which the literature of music education emphasized the importance 
and usefulness of small ensembles, almost no ensemble activity 
was reported. 
A study which was more specifically concerned with the 
music program in rural schools was that of Gil~ette (JJ). Her 
study surveyed the music educat1on _situation in rural high schools 
in Maine and New Hampshire in 1949, being concerned with the 
scheduling and activities offered in the rural secondary schools. 
She found, as did Mazur and Austen, a distinct lack of small 
ensemble activity. Although she wrote tha t small secondary 
schools may only be able to provide general music and small 
ensembles, her findings did not support her theory. 
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Another survey of Maine in 1938 by Griffith (J4) was 
concerned also with activities and scheduling in the school 
music programs. She surveyed all music supervisors in Maine at 
that time and found almost no use of ensembles in either large 
or small secondary schools. 
II. INVESTIGATIONS OF ENSEMBLE PROGRAMS 
The lack of ensemble activity in the secondary schools, 
as reported in the studies concerned With the music programs in 
secondary schools, was reflected in the lack of studies specifically 
concerned with such groups. 
Fitzpatrick (J2) in 1941 did a study of the instrumental 
ensembles in the secondary schools of the United States to 
ascertain to what extent they were included in the curriculum. 
He was concerned with the organizational aspects of ensembles. 
Although he found that only a smalL percentage of mu~ic educators 
utilized the small ensembles in their music progr~ms, tbe good 
results reported from. those having used ensembles, indicated to 
him a definite need of further studies to determine the reason 
for the lack of universal acceptance of the small ensemble as 
an essential part of every music pr()gram. 
In a study done by Madison (J5) in 1947, on the Function 
and Value of Small Ensembles in High School, the methodology used 
8 
was an objective analysis of all writings_ in the field of music 
education having to deal with ensembles. His conclusions and 
recommendations for further studies in this area were responsible 
for the initial interest in this study. 
In a recent study by Roth (J8) in 1961, he was concerned 
with an .Investigation of Small Vocal Ensembles in Southern New 
England. His questionnaire dealt with music educators evaluation 
of the ensemble program in the fulfilling of the objectives of 
the secondary school music program. He found that although the 
music educators did not object to the inclusion of the small 
vocal ensemble in th~ music program, the responses to the question-
naire indicated a lack of agreement in the importance placed on 
the small vocal ensemble by the authors of current music education 
litera ture. 
The only other studies involved with the ensemble program 
in secondary schools were concerned wit~ the present literature 
available for use. For thesis projects, DiFronzo (Jl) and Perry 
(37) have contributed arrangements and original compositions 
suitable for the small ensemble in the secondary school. They 
have also been concerned with developing an interest in higher 
standards in arrangements for ensembles usable by secondary 
school students. 
CHAPTER III 
SOURCE OF DATA 
It was the purpose of this study to ascertain from music 
educators of the State of Maine to what extent small ensembles 
were used in the secondary school music programs, and in their 
opinions, fulfilled the stated objectives of the .ensemble program 
as presented by authors in the field of music education. A 
survey of this literature is found in the _following chapter. To 
accomplish this task it was necessary to construct a questionnaire 
to be sent our to music educators of the stat~ of Maine currently 
involved with secondary school music programs. 
I. CONSTRUCTION OF SURVEY INSTRUMENT 
The first section of the questionnaire dealt with factual 
informat i on rega rding the music education program in general. 
Information was asked as to grades included in the secondary schools 
involved, the music organizations and number of students in each 
group, the approximate number of rehearsals per wee~, and the 
approximate number of minutes per week in rehearsal. 
The second section of the questionnaire dealt specifically 
with information about the existing ensemble program, if there 
was one. Those vocal and instrumental ensembles most currently 
found in secondary school music programs _were listed. From this 
list music educators were asked . to provide information as to 
number of groups now functioning, number of students in each group, 
approximate number of rehearsals per week, and the approximate 
10 
number of performances per year. In addition information as to 
proceedures for organization of ensembles was obtained relative 
to institution, supervision, and scheduling, and the relation of 
ensembles to existing music organizations. 
From the writings in the field of music education a list 
of objectives of the ensemble program were compiled and formed 
section three of the questionnaire. 
II • .EVALUATION OF THE QUESTIONNAIRE 
The questionnaire was submitted to a class of graduate 
students at Boston University durLng the summer of 1964 for 
evaluation as to clarity and validity. The members of the class 
were asked to advise and comment on suggested changes in wording , 
additions, or deletions. This was done individually, then a 
group discussion was conducted to make further suggestions for 
changes. On the basis of these evaluations by the cla ss, the 
questionnaire was revised. 
III .• METHOD OF COLLECTING DATA 
A survey was conducted among selected music educators in 
secondary schools of Maine to determine the extent to which 
ensembles were being included in the curriculum of the schools 
and the compatability betwee~ the opinions of the music educators 
in this area and the authors, rega~ding the importance of the 
ensemble program in the curriculum. A mailing list of secondary 
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school music educators was compiled from the current listing 
of members of the Maine Music Educators Association, affiliate 
of the Music Educators National Conference. A total of one 
hundred questionnaires were mailed. Of these, forty-two were 
returned right awa¥, and after a let t er of reminder eighteen 
more were returned, making a sixty per cent return, upon which 
to base the analysis of the use and objectives of the ensemble 
program in the secondary schools of Maine. A copy of the 
questionnaire and the letter of transmittal are included in the 
Appendixes. 
IV. ANALYSIS OF DATA 
The first section of the survey reported the current 
situation of the music education program in general in the 
secondary schools of Maine. In addition to determining the 
average grade levels grouping and the number and kind of music 
organizations in those schools surveyed, the average number of 
students per group, rehe i'l rsals per week, and minutes of rehea rsal 
time per week was computed. The computation was rounded off to 
the nearest whole number. 
The second section of the questionnaire sought information 
specifically about the existing ensembles. Under those ensemble 
groups most commonly used by se.condary school music educators, 
the total number of groups now function~ng in each category was 
determined, followed by computation of the average number of 
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students in each group, the average approximate number of rehearsals 
per week, and the average approximate number of performances per 
year. Preference as to proceedure of organization was determ1.ned 
by total number under each category. 
In comp~ting the third _section of the survey a four-point 
scale was used, with the mean, or average reply desired. The 
mean was computed by multiplying the number reporting each rating 
by the number of the . rating and dividing by the total number 
reporting each item. The division was carried to two decimal 
places and rounded off to one. 
V. SUMM ARY 
The purpose of this study was to determine the extent of 
ensemble activity in the State of Maine and the amount of agreement 
between the authors in music education and those actually involved 
in teaching, regarding the importance of _the ensemble in the 
secondary school music educa tion program. To collect this 
information, a questionnaire was constructed and mailed to music 
educators of the State of Maine. The information in this chapter 
about the construction of the instrument, the selection of the 
participants for the study, and the treatment of data was included 
to show the specific extent of the study. 
CHAPTER IV 
THE SMALL ENSEMBLE IN THE SECON DARY SCHOOL 
Throughout the history of music educat1.on, objectives 
of the music education program ha ve been formulated and revised 
many times, due to changes within the educational system as a 
whole. These objectives have been concerned with the child 
and the child as a member of society, for the effectiveness of 
any educational program is evaluated in terms of its contribution 
to the individual and the community. The realization of the 
objectives of the music program may be through many methods, such 
as the band, chorus, orchestra, general music class, specific 
music discipline, or the small ensemble. The importance of the 
sma ll ensemble as an essential part of the music program, 
specifically at the secondary school level, has been emphasized 
by music educators since 1929. A recent study by Roth indicated 
that music educators were of the opinion that the small ensemble 
was as capable, in most instances, and more capable in others, 
of fulfilling the objectives of the secondary _school music 
program as other areas of music participation. (38:46-9) 
I. OBJECTIVES OF THE SMALL ENSEMBLE 
In the literature of music education, small ensembles 
have been included as an e~sential part of the secondary school 
music program. Sur and Schuler state that 
• • • a continuous program- of solo and small en-semble actiVity 
may be the key to the development of better musicianship 
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and to the greater significance of music in the lives of 
larger number of students. (14:90) 
"There is a striking trend toward more small ensembles in the 
high school," which, according to Wilson, signifies " ••• a 
move forward from spectacular education to sound musical educa-
tion." (17:196) Ward corroborates this statement when he suggests 
that "every high school which has established its music on a 
firm basis should give definite consideration to the small 
ensemble." (15:128) The small ensemble, in implementing the 
total music program, must be guided by objectives which concern 
the child as an individual and as a member of the community. 
Those areas in which the small ensemble can most directly influence 
the individual are the social and the musical. 
Social Objectives. The uniqueness of the small ensemble 
experience for the individual lies in the area of fulfilling 
social objectives. Concerning the application of ensembles to 
individual differences, Wilson writes: 
One of the most challenging doctrines of modern education 
is that of individual differences. One of the most effective 
ways to apply it in the high school music program is through 
the organization of small ensembles. (17=196) 
Ensemble playing provides for the individuality of each player, 
and as Hauser states: "Ense~ble playing is a cooperati on of a 
coordinated group of players. Each member's individual value is 
formed in proportion to his contribution to the whole." (6:27) 
Ensemble playing demands cooperation. Perry .writes: "each 
player must be both leader and follower." (37:5) Group playing 
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develops consideration and appreciation of others. Each player 
is stimulated to give his best effort, because the effectiveness 
of the group is dependent on him. 
The ensemble experience does offer more for the individual 
than just learning music. Mursell states that he also learns 
••• orderly democratic behavior; •• · • for clearly we have 
no finer opportunity for providing a unique experience of 
democratic control for a given end than tha t presented by 
ensemble music. (11:24-5) 
Ensemble playing provides experience in. teamwork. (J:l81) The 
association with peers in a constructive activity brings much 
pleasure because ensemble playing is so intimate and because 
each player has so much responsibility • . (5:115) 
The importance of the individual, basic to the small 
ensemble program, contributes to the development of leadership. 
The leadership developed through ensemble particip~tion, according 
to Leeder and Haynie, carries over into later life, and "these 
leaders often become the future directors and sponsors of musical 
organizations and community groups." (lO:SJ) 
The influence of the small ensemble on the activities of 
the community is noticable in the carry-over through interest 
stimulated in social service within the school and community. 
The encouragement of student init~ated ensemble activity is of 
enormous importance for it " ••• may be carried beyond the 
confines of the schoolroom into home and neighborhood life." 
(20:283) Kortschak, considering the role of the ensemble, 
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states: 
Teachers will feel fully rewarded for their efforts in 
behalf of chamber music if, aside from professional aims, 
they have contributed to bringing back this form of musical 
enjoyment to where it ori ginated, the family. (26:123) 
Gehrkens confirms this as he states: "the small ensemble is the 
most available means of connecting school music and home music, 
as well as school-day music and after-graduation music.• (5:113) 
As a hobby in adult life, and as a release and outlet for emotional 
strain, Krevit feels that ensemble playing has no counterpart. (9:9} 
Musical oblectives. The primary function of the small 
ensemble is identical with that of any other music organization, 
and though social values may be derived from ensemble pa rticipation, 
the offering of a definite experience with music, through the 
ens emble, is the main concern of the music educator. Kortschak 
stated, "music making in small groups offers the best chances 
for training in musicianship." (26:82) The success of the musical 
organizations within the school, according to Normann, is " • 
directly proportional to the number and skill of the ensemble 
groups." (12:133) 
• • 
Although ensemble experience is considered to be an accepted 
necessity toward building fine bands, orchestras, and c:t:J.Oruses, 
the ensemble functions as an outgrowth of the la:rger organizations. 
Participation in l a r ge organizatio:q.s pr.ovid~s limi~ed tra,.ining 
in those aspects which devel?P musicianship. Ensemb~e playing 
requires mental adaptability, fluency in technical reading ability, 
17 
musical understanding, and interpretation_, as part of the basic 
developmental approach of ensemble programs. (26:120) 
The ensemble experience provides for the student's under-
standing of the significance of each part of a composition, that 
which is lacking when engulfed by the mass of sound predominant 
in the large orga~izations. Earhart, having seen the value of 
ensemble training, stated: 
Since the component instruments of any such group are few, 
each must -seek to be, -however simple the composition, an 
effective, expressive, solo voice. Music that can be reflected 
upon, and each part of t•Jhich has significance when it is alone, 
is the result. (4:159-160) _ 
Ensemble playing develops an understanding of balance and proportion 
within music. According to Hauser, this is achieved through being 
able _to 
••• distinquish, differentiate, rela te, coordinate, sub-
ordinate, and integrate. It is not j~st an accompaniment 
of a solo voice. It is also an inte~weaving of voices in 
coloring, phrases, and interpretation. It portrays in voices 
the different elements of expression. (6:28) 
The appreciation of music through performance c~n assist 
in the development of discrimination and judgment of musical 
values. (l0:8J) The performance of the world's greatest music, 
(of which Warren believed m~ch was '!IJ'ritten _for small ensembles 
(29:JJ) ) , is "exhilerating and_ e;atisfy~ng." (~8:?4) 
The des~re to keep on C!.oing .it -burns in _t .hepiayers 
consciousness with the almost certain outcome that he will 
find an outlet of performance with his friends and colleagues 
after school years. _ (28:?~) - _ _ _ __ _ _ __ . 
The improvement in playi~g _ is d~velop~d tpr9ugp tqe 
small ensemble program which includes practical experience in 
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tuning, tonal balance, precision in attack and release, inter-
pretation, phrasing, and tempo. These music techniques will 
then be observed in all performances, whether in large or small 
organizations, and thus affect the musical level of the large 
organizations. (J2:J8) 
II. VALUE OF THE ENSEMBLE 
Tbe test of any educational program, as previously stated, 
is its effect upon the individual first and foremost, and then 
the community. The values derived from ensemble p9.rticipati on 
are significant, for the ensemble .program is an educational means 
of developing good musicianship" • . . for beginners, some fairly 
well started players, and some who are advanced, for we are dealing 
here not with a select activity for the few but for a powerful 
educational force for many." (J:l9J-4) 
Social Values. Man as a social being, needs opportunity 
for individual expression. According to Hughes: 
Expression in chamber music is not a matter of masses 
but of individuals, and the kind of coopetation which it 
demands is of a freer, more individual kind. Each instrument 
of the group bas something to say in turn. While a good 
performance demands that each player s~bo~dinate himself 
at the right time, it also calls upon him to take a lead 
when his part has something of importance. In short we may 
say that the emphasis in chamber music i$ rather on initiative 
and on individual intelligence while the larger groups depend 
to a greater extent on group cooperation. (?:1?9) 
Ensemble playing does provide for .individual expression within 
the framework of group experience. As such, it is beneficial to 
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the development of a type of " • . • • self-criticism and of 
self-education," (?:115) and " ••• develops friendship and 
an interest in a recreative activity that often continues far 
beyond school yea rs." (?:181) Playing in a small ensemble is 
fun. The genuine pleasure derived from the performance of the 
more intimate and personal type of music is of " • • • special 
significance to the adolescent in that it furnishes a worthy 
musical and social outlet for his energetic na ture." <17:306) 
The ensemble program is one of the best means for the 
carryover of music from school into the home life of the students, 
" . . . thus giving their school music real vital and personal 
values, and helps supplant passive listening by keen, interested 
participation." (17:305) The small size of the group enables 
rehearsals to be in homes, giving pleasures to parents and friends 
where the practicing is done. One of the great advantages of 
ensemble music is in the infinite variety of instrumental and 
vocal combinations ava ilable, making possible an organization 
in each musical home. (24:69) 
Musical values. The small ensemble, which calls for the 
discipline of working intimately with others, develops musician-
ship more quickly than is possible in l a rger organizations. 
Ensemble music is " ••• significant not only for itself, but 
for the stimulation it gives to other music. (3:181) 
An increase in technica l skill, musicianship, and apprecia-
tion of other players " • • • can be traced directly to the 
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formation of ens embles." (1:26) A higher degree of individual 
efficiency will be assured to the larger organization where the 
members have participated in smaller group ensembles, and the 
small groups make provision for the musically superior group of 
children, and 11ft the whole plane of musical attainment in the 
school system. (20:283) Ensemble playing is the best opportunity 
to develop " ••• aural sense and to learn to distinqu1sh tone 
qualities." (17:306) 
The resultant improvement of individua l performance through 
ensemble pa rticipat i on will contribute to the competent amateur 
continuing playing as an adult. The training experience will 
assist the individual in later l.ife for, 
• • • whet her or not the players in the small groups make 
music a vocation or an avocation, they are receiving valuable · 
educational training in persistance, accuracy, and adaptation, 
qualities valuable not only in music, but in every field of 
endeavor. ():181) . 
The great abundance and variety of music available for 
the small ensemble, provides a valuable contribution to the 
student's knowledge of the 
••• entire scope of music--the part it has played in man's 
history, and the contributions man ha s mad~ to . the development 
of the art--from earliest times to the present, from folk 
music to the composed music of all nations. (22:51) 
Ensemble literature also provides for development of technical 
proficiency in the indlvidual student, through the varying levels 
of difficulty in litera ture ava~lable for the ensemble. 
In practical application, the sma],.l ensemble is a more 
mobile unit than the larger groups, and can more readily fulfill 
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musical assignments in and out of school. 
III. ORGANIZATION OF THE SMALL ENSEMBLE 
The philosophy and objectives of the ensemble program should 
first be established,_ a s they. will determine the nature of the 
organization. The small ensemble activity can and should be 
closely integrated with the work of the larger organizations. 
The carryover to the other types of musical activity should be 
emphasized. The initial organization of the ensemble program, 
according to Biddle, was to build small ensembles from the large 
organizations, rather than building the large organizations around 
the small ensembles. (18:225) 
Assuring the maximum benefit, from the ensemble program 
to the individual and to the larger organizations, will be the 
responsibility of the music educator. Factors related to the 
effectiveness of the ensemble program are: supervi~ion, scheduling, 
personnel, instrumentation, materia ls, performance, and evaluation. 
Supervision. In the organizing of the small ensemble, 
Fitzpatrick stated that " ••• it is the teacher who mtist take 
the initiative." (32:25) However, once the small ensemble was 
organized, and had started to .function, as much of: the responsibility 
as possible should be turned over to the students. After organ-
izing as many groups _as can be formed with 9t~dents of approxi-
mately equal ability, Price believed, " ••• each group should 
be assigned a student critic or leader." (23:146) Ward, however, 
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felt that " • • • students should be encouraged to form their 
own ensembles." (16:JJ) 
Scheduling. The scheduling of rehearsals presents one 
of the most significant objections to the program of ensembles, 
as the cla ss day is already so crowded. Perry, in answer to that 
objection, stated that "the most logical way to organize ensembles 
is in the class lessons." (J?:l5) Jones, wanting the ensemble 
program to provide additional experiences, over and above class 
lessons and participation in larger organizations, suggested five 
plans for ensemble rehearsals: (8:?) 
(1) 9hoose membership of ensembles in advance, and schedule 
each ensemble one period each week; other four days in study 
hall. 
(2) Allow one or more ensembles to rehe arse at band or orchestra 
rehearsal period one period per week • . 
(J) Allow one or more ensembles to rehearse at sectional 
rehearsal period one period each week. 
(4) Schedule ensembles before school, after school, at night, 
or on Saturday. . (5) Organize ensemble rehe~rsals as a Parents -Night project; 
parent sponsor of each to motivate rehearsals, book engagements, 
and furnish transportation. 
The necessity of including the small ensemble in the 
regular school curriculum was emphasized by Hesser • 
. 
It (The ensemble) must b~ regarded seriousl y in school, 
and be accorded there the educational -dignity it deserves. 
Regular rehearsals during school time, with attendance checked, 
should be the rule. At the high school level, credit should 
be given for the course. <21:222) 
Both felt, however, that one drawback from making the small ensemble 
part of the curriculum to the extent that school time is given 
for rehearsal, and credit is given for participation, was that 
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this removed many of the social values inherent in the informality 
of the group. (38:24) A suggestion offered by Tuthill for the 
inclusion of the small ensemble in the school program but also 
on a. freely organized basis, was to encourage interclass contests. 
Personnel. When organizing the personnel within each 
group, social as well as musical factors must be considered. 
Hughes, concerned with personalities of those involved wrote: 
The guiding principle is that of bringing together 
different temperaments, but we must avoid the attempt to 
combine extremes. We will have aggressive children, excitable 
children, children who tend to show off and stolid children. 
We must set up a group in which there is plenty _of healthy 
divergence, but in which the will to cooperate and work 
together will safely outweigh these divergences. (?:165) 
Neighborhood ensembles should be encouraged on basis of 
friendship. Teacher leadership is needed, but the will to play 
with others for the love and joy of it is very much needed. The 
great advantage of ensemble music is the variety of combinations 
ava ilable, making possible a small ensemble within the home, 
thereby strengthening the ties of school and home. 
Instrumentation. The instrumentation of the ensemble 
program is unique in that equal provision is made for the inner 
parts as well as the top part. Robert Schumann very aptly stated 
the value of this work when he said, "play or sing with others 
as often as possible, especially on the inside parts; this makes 
musicians." (24:306) 
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The great advantage of ensembles is the infinite variety 
of vocal and instrumental combinat j_ ons available. This was 
affirmed in a study by Roth, in which eleven types of vocal 
ensembles used in Southern New England were cited, (38:44) and 
in a study by Fitzpatrick, in which forty-two of the most common 
combinations of instruments used ln small ensembles were listed. 
(32=30-31) 
Materials. In recent years " ••• there has been a 
movement towards more music for the ensembles, until now there 
is a fairly large supply from which to select." (32:32) For 
thesis projects, many students, such as DiFronzo and Perry, 
have contributed original and arrangements of compositions 
suitable for the small ensemble in the secondary school. Many 
music educators, adept at arr anging, have provided for their own 
local needs. 
The Music Educators National Conference _published first 
in 1941 "A Survey of Music for Small Ensembles." They have since 
published lists of ma terials suitable for the small ensembles, 
some of which were included within larger ~anuels, and some 
issued specifically for the small ensemble. Another organization, 
concerned with publications of materials for the small ensemble, 
is the National School Band, Orchestra, and Vocal Association. 
One of the most comprehensive listi:r:gs is ~he "Inte~lochen 
List of Recommended Mat erials for Woodwind, Brass, Strings, and 
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Mixed Ensembles." As our purpose in this study was to present 
an overall view of the small ensemble as presented in the literature 
ava ilable, ana lysis of publishers contributions will be omitted. 
It should be noted, however, that most music publishers have issued 
much fine music for the small ensemble. 
Performance. Although the ensemble program is not primarily 
an organization for performance, the perfor~nce of good music by 
the ensemble is "exhilarating and satisfying." (28:24) The 
ensemble program has the advantage of having groups available 
for necessary performance in and out of school. 
A means of recognition of performance by ensembles was 
suggested by Ward: "A chart made of a record of all rehearsals 
and public performances should appear in the band or orchestra 
room, where everyone can see it." (16:JJ) 
One of the benefits of the small ensemble is that it is a 
mobile unit, it can perform where neither an orchestra, chorus, 
nor band can be accomodated. Music educators, however, cautioned 
against excessive use of the ensemble for public relations purposes. 
Evaluation. The resultant improvement in the musicianship 
of the students, is the justification for the existence of the 
ensemble program. Schoonmaker, in _the only study concerned w~th 
evaluation of the ensemble program, suggested in outline form, 
criteria for evaluating performance, being 9.one~rned -~~th those 
areas of musicianship directly influenced by the ensemble program. 
(1):40) 
(1) Tone quality 
(2) Intonation 
(J) Dynamics 
(4) Execution--attack and release 
(5) Technique--ease of execution, rhythm, etc. 
(6) Posture and position of instruments 
(?) Interpretation 
(8) Balance 
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It should be further noted, that National Interscholastic Music 
Activities Commission Manuels, as _well as Music Educators National 
Conference Adjudication materials, were concerned with evaluation, 
however, only a s it concerned public competitive performance. 
IV. SUMMARY 
The effectiveness of any educational program is evaluated 
in terms of its contribution to the individual and the community. 
Music educators were of the opinion that the small ensemble should 
be an essential part of the music program, capable of fulfilling the 
objectives of the secondary school music program. 
The small ensemble can uniquely fulfill social objectives 
because of its organizational nature. Ensemble playing makes 
provision for individual differences through cooperative efforts 
in democratic experiences, and contributes to the development of 
leadership. Influencing community act~vities and connecting school 
music and home m~sic, are most effectively realized through the 
ensemble program. 
The primary function of the small ensemble is to provide 
definite experiences with music. The ensemble program develops 
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musicianship which carries over to the larger organizations. 
Ensemble experience provides for the student's understanding of 
the structure of music, and develops understanding of balance 
and proportion within the composition being performed. 
The values derived from the ensemble program are significant 
both socially and musically. Ensemble playing provides for indi-
vidual expression within the framework of group experience. The 
pleasure derived from the performance of the more intimate and 
personal type of music, is of special significance to the adolescent. 
The ensemble program provides one of the best means for the carry-
over of music from school into the home life of the students. 
The small ensemble, which calls for the discipline of 
working intimately with others, develops musicianship more quickly 
than is possible in larger organizations. The abundance and 
variety of music available for the ensembles provides a valuable 
contribution to the student's knowledge of the entire scope of 
music. Ensemble playing, also provides for the _development of 
technical proficiency of the individual student. 
The philosophy of the ensemble program will determine the 
nature of its organization. Assuring maximum benefit to the 
indi vidu.9.l and to the larger organizations, will be the responsibility 
of the music educator. Factors relative to the effectiveness of 
. . 
the ensemble program are: supervision, ~cheduling, personnel, 
instrumentation, materials, performance, _and evaluatiqn. 
The organization of the ensemble program should be within 
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the framework of the school curriculum, under student leadership, 
with direction provided by the tea9her. Personality factors, as 
well as musical factors, must be considered in the selection of 
personnel. There is no lack of material today for the ensembles. 
The Music Educators National Conference, as well as other organi-
zations, issue listings of much of the fine music available 
through many publishers. Although performance is not the primary 
purpose for the organization of ensembles, the ensembles have the 
advantage of being available for performance, in and out of school, 
much more readily than large organizat :tons. 
CHAPTER V 
PRESENTATION OF DATA 
It was shown in Chapter. IV of this thesis the opinion 
of authors in music education advocating the use of small ensembles 
as a means of realizing objectives of the secondary school music 
program. One of the purposes of this study was to determine 
the current status of the ensemble program in the secondary schools 
of Maine, and to compare these findings with the opinions of 
selected authors in music education • . For this information, a 
questionnaire was sent to one hundred selected secondary school 
music educators of the State of Maine. The results of this 
survey have been presented in this chapter. 
I. GENERAL INFORMATION 
The first section of the questionnaire determined the 
representative levels of those schools surveyed and their existing 
music organization program, relative to number and schedule. Table 
I consists of a compilation of the material achieved through this 
section of the study. Of the total sixty questionnaires returned, 
fifty-eight per cent of the schools enrolle(i students, grades nine 
through twelve, that being the most common grouping. Twenty per 
cent enrolled students in grades seven through twelve, thirteen 
per cent enrolled students in grades eight through twelve, a~d 
nine per cent enrolled students in grades ten through twelve. 
TABLE I 
GENERAL INFORMATION 
Grade Groupings 7-12 8-12 
Number 13 8 
9-12 
35 
10-12 
4 
w 
0 
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Table II presents the music organizations represented 
in the sixty schools reporting. The number of groups in each 
organization category, as well as the average number of students 
in each organization and average rehea rsals per week, are 
reported. All sixty of the schools reporting had at least 
one musical organization. Ten per cent or six scho ols had 
only one musical organizati on, fifty-six per cent or thirty-
four schools had two musica l organizations, fifteen per cent 
or nine had three musical organizations, seventeen per cent 
or ten had four musical organizations, and only one school 
had five musical organizations. 
II. ENSEMBLE INFORMATION 
The second section of the questionnaire asked for the 
current status of the ens emble program in the schools of Maine. 
Table III presents a compilation 9f the data received from 
this section of the questionnaire. Of the total questionnaires 
returned, forty-two indicated that ensemble activities were 
included in their music program. Expres s ed differently, _ 
seventy per cent of the schools indi9ated some ensembl~ activity, 
in addition to the existing larger music organizations. _ Of 
those forty-two music educators repor~ipg small ensemble OI'gani-
zations in the curriculum, the aver?-ge nu!Ilber. per. _school was 
three. A few schools reported having only one ens emble while 
Music Organizations 
Band 
Chorus 
Orchestra 
Boys Glee Club 
Girls Glee Club 
~/l.~erage 
TABLE II 
MUSIC ORGANIZATIONS 
Number 
of groups 
53 
54 
5 
13 
19 
-~~students 
in groups 
45.? 
71.3 
21 
26.6 
52.8 
*Rehearsals 
per week 
2.3 
1.6 
1.1 
1.1 
1.2 
*Minutes 
per week 
108.7 
66.9 
65 
38 
44.5 
VJ 
(\) 
Type of Ensemble 
Madrigal Group 
Girls Sextet 
Girls Trio 
Girls Quartet 
Boys Quartet 
Boys Octet 
Mixed Quartet 
Special Chorus 
Boys Trio 
TABLE III 
CURRENT STATUS OF THE EN SEMBLE PROGRAM 
IN THE SECONDARY SCHOOLS OF MAINE 
Number of 
groups 
6* 
9 
7 
1 
11 
2 
.3 
5** 
1 
Average 
rehearsals 
per week 
1.5 
1 
1.6 
1 
1.4 
1 
1 
1.6 
2 
(Continued on next page) 
Average 
performances 
per year 
4.5 
5.2 
6.3 
5!8 
7~5 
2.3 
4.4 
10 
\..,..) 
\..tJ 
Type of Ensemble 
Trumpet Trio 
Brass Quartet 
Flute Quartet 
Trumpet Quintet 
Brass Quintet 
Brass Sextet 
Clarinet Trio 
Clarinet Quartet 
Woodwind Trio 
Woodwind Quartet 
TABLE III (Continued) 
CURRENT STATUS OF THE ENSEMBLE PROGRAM 
IN THE SECONDARY SCHOOLS OF MAINE 
Number of 
groups 
6 
9 
l 
1 
5 
5 
7 
5 
2 
2 
Average 
rehearsals 
per week 
1~3 
1.2 
1 
1 
l 
1 
1.2 
1.3 
1 
.?5 
(continued on next page) 
Average 
performances 
per year 
4.5 
4 
6 
2,4 
2,3 
4,~ 
3.4 
12 
4 
VJ 
~ 
~ 
Type of Ensemble 
Woodwind Quintet 
Woodwind Sextet 
TABLE III (Continued) 
CURRENT STATU S OF THE ENSEMBLE PROGRAM 
IN THE SECONDARY SCHOOLS OF MAINE 
Number of 
groups 
4 
2 
Average 
rehearsals 
per week 
1.2 
l 
Percussion Ensemble 2 1~5 
Dance Band 20 "(-** 1.3 
Trombone Quartet 1 1 
Dixieland Band 3 1 
German Band 1 ---
*Average number students is 22 ~ 6~ ranging from 12 to 40~ 
**Average number students is 15.4~ ranging from '8 to 35. 
**.;~Average number students is 11.4, ranging from 5 to 18. 
Average 
performances 
per year 
5.6 
2 
5~8 
5.5 
10 
l 
VJ 
\..1\ 
one school reported thirteen. Eighteen or thirty per cent 
reported no ensemble activity of any kind. 
A wide variety of ensembles was reported as shown in 
Table III. The most comm on ensemble was the dance band, with 
a total of twenty groups reporti ng . This was followed by the 
Boys Quartet, with a tot~l of eleven groups reported. The 
number of each group functioning is tabula ted in Table III. 
The findings regarding the number of students in each 
group, number of rehearsals per week and performances per year 
were also varied. The number of students varied from three to 
forty (including the special choruses), and three to twenty 
(not including the special choruses), with the ave~ge group 
numbering, with special chorus, six, and without special chorus, 
five. Many groups were restricted in size according to the 
classificationo For example, a boys quartet must be limited 
to four to classify itself as such. The number of rehearsals 
per week varied from one every two weeks to four per week. 
The majority of groups rehearsed once per week, with an occasional 
extra rehearsal. A few indicated rehearsals tended to be 
sporadic, depending on the performance schedule of the group. 
The number of performances per year varied from none to fifteen. 
The average ensemble gave five performances per year. 
The compilation of data concerning the organizat i on 
proceedure is reported in Table IV. The questionnaire indicated 
that most all ensembles were instituted and supervised by 
/ 
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teachers. A few educators reported that some ensembles were 
instituted and supervised by students. Over one-half of those 
reporting, however, indicated that most ensembles were scheduled 
out of school. Of those educators indicating their position 
on the large music organizations being prerequisite to 
ensemble participation, thirty-six or eighty per cent of the 
forty-five indicating their position gave answers in the 
affirmative and nine or twenty per cent indicated in the negative. 
III. OBJECTIVES OF THE ENSEMBLE 
The third and final section of the study was an evalua-
tion of the speciric objectives of the ensemble. A list of 
the objectives of the ensemble program was printed and the 
music educators were asked to judge the place of the ensemble 
in realizing them. The list of twenty-four objectives was 
taken from various texts on music education as summarized in 
Chapter IV. In this section, a four-point scale was used. A 
rating of "4" meant that the objective could be realized to 
a "great extent" through the use of the ensemble. A rating 
of "3" meant that the objective could be realized to a 
"moderate extent" through the use of the ensemble. A rating 
of "2" meant tha t the objective could be realized to a 
"slight extent" through the use of the ensemble. A rating 
of "1" meant that the objective could "not be realized" through 
the use of ensembles. Because certain of the sixty returned 
39 
questionnaires contained answers to only the first and second 
part of the survey, fifty-one were found to be usable in this 
section of the study. As in section two, there was little 
consistency of report. A few educators indicated personal 
opinions only on those objectives they felt were of personal 
interest. In most instances, those who did not answer this 
section of the study asking for personal opinions, also indicated 
a lack of any ensemble activity in their school. 
Table V presents a compilation of the data received for 
this section of the questionnaire. The total number reporting 
each rating, either "4: "3," "2," or "1" is given, followed 
by the mean. The music educators hold differing opinions 
regarding the realization of objectives. There was no mean 
less than 2.5 and the highest was 3.6. All except one of the 
objectives were rated between 2.6 and 4.0. If the range of 
the rating of 3 were assumed to include all grades from 2.6 
to 3.5, and the rating of 4 included all grades from 3.6 to 
4.0, this would mean that all the objectives except one were 
rated as being able to be realized by the ensembles either 
"to a moderate extent" or "to a great extent." This would 
indicate ~hat the educators agreed with the authors in music 
education. 
IV. SUMMARY 
From the results of the questionnaire, it would seem 
TABLE V 
OBJECTIVES OF THE ENSEMBLE* 
Objective Ratings by Teachers 
4 3 2 1 Mean 
1. To provide for individuality 23 12 6 5 3.1 
2. To develop personal initiative 25 14 6 2 3~3 
3. To develop respect for others 1) 19 7 4 2.9 
4. To develop cooperative behavior 20 15 5 3 3.2 
5. To develop interest in social service 16 16 9 5 2.9 
6. To provide u seful home activity 7 16 17 5 2.5 
7. To provide for adult carry-over 18 26 3 0 3.3 
8. To provide for self expression 25 17 5 0 j.4 
9. To develop leadershi p and responsibility 19 22 5 1 3.2 
10~ To develop poise and confidence 27 16 2 1 3.5 
11. To develop character through group participation 
12 25 9 1 3.0 +=" 
0 
(continued on next page) 
TABLE V (Continued) 
OBJECTIVES OF THE ENSEMBLE 
Objective Ra_tings_ bx Teachers 
4 3 2 1 
12. To provide for cooperative desires 15 17 11 2 
13. To develop healthy social attitudes 11 16 14 5 
14. To provide recreational element 14 18 10 4 
15. To provide music for community 11 24 9 1 
16. To provide experiences with music 29 19 1 2 
17~ To provide training in musicianship 34 11 2 1 
18. To provide for increase in musical skill 33 11 2 0 
19. To build better music organizations 22"' 17 3 1 
20. To guide into wider knowledge of music 29 14 2 0 
21. To guide students into love for music 25 13 7 1 
(continued on next page) 
Mean 
3.0 
2.7 
2.9 
3.0 
3.4 
3.6 
3.6 
3.4 
3.6 
3.3 
~ 
...... 
TABLE V (Continued) 
OBJECTIVES OF THE EN SEMBLE 
Objective Ratings by Teachers 
4 3 
22. To provide for musically gifted 31 9 
23. To stimula te vocational interest 20 20 
24. To develop highly proficient pe r forming group 22 16 
2 
3 
4 
4 
1 
1 
2 
2 
Mean 
3.5 
3.2 
3.3 
*The Objectives were rated by teachers according to the following scale: 
To what extent does the ensemble program realize these objectives? 
4--To a great extent 
3--To a moderate extent 
2--To a slight extent 
1--Not at all 
~ 
1\) 
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that with the inclusion of the ensemble program in the majority 
of those secondary schools surveyed, the music educators indicated 
such groups were deserving of a place in the music program. 
In most instances, the music educators indicated that the 
ensemble program was capable of realizing t~e objectives most 
effectively, as set forth in the literature. 
CHAPTER VI 
SUMMARY AND CONCLUSIONS 
It was the purpose of this study (1) to summarize the 
literature pertaining to the objectives and values relative 
to ensemble participation in the secondary schools, (2) to 
survey selected Secondary Schools of Maine, to ascertain to 
what extent ensembles are used within the present music program, 
and (J) to discover consistencies within theory and practice as 
they relate to the ensemble program in the Secondary Schools of 
Maine. 
The objectives of the ensemble program were investigated 
through a study of the writings in the field of music education. 
These objectives were compiled, examined by a class of graduate 
students at Boston University for clarity and validity, and the 
resultant list was sent to one hundred selected secondary schools 
of Maine. The music educators in these schools were asked to 
evaluate the objectives as they related to their ensemble program. 
In addition they were asked to furnish information about the 
extent of ensemble activity in their schools. A sixty per cent 
return was the basis for the study. 
I. SUMMARY 
The effectiveness of any educational program is evaluated 
in terms of its contribution to the individual and the community. 
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Music educators were of the opinion that the small ensemble should 
be an essential part of the music program, capable of fulfilling 
the objectives of the secondary school music program. 
The small ensemble can uniquely fulfill social objectives 
because of its organizational nature, and makes provision for 
individual differences through cooperative efforts, thus developing 
leadership. The ensemble program develops musicianship through 
definite experiences with music provi ding for the student's under-
standing of structure, balance, and proportion within the composition 
being performed. The values derived from the ensemble program are 
significant both socia lly and musically. Ensemble playing provides 
for individual expression within the framework of group experiences 
giving pleasure derived fr?m the performance of the more intimate 
and personal _type of music, of special significance to the adolescent. 
The ensemble, which calls for the discipline of working intimately 
with others, develops musicianship more quickly than is possible 
in larger musical organizations, and the abundance and variety of 
music available for the ensembles provides a valuable contribution 
to the student's knowledge of the entire scope of music. Ensemble 
playing also provides for the development of technical proficiency 
of the individual student. 
It was the purpose of the study to determine the amount 
of ensemble activity in _the secondary schools of Maine and also 
to det ermine whether the music eduQators ~n these schools were 
in agreement with the authors as to the value of the ensemble 
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program. It was found that, both in the inclusion of ensembles 
in the music program, and in their response to the questionnaire, 
they were in full agreement with the importance placed on the 
small ensembles by the authors in the field of music education. 
Out of the sixty questionnaires returned, forty-two indicated that 
ensembles were included in their curriculum. This meant that 
seventy per cent of the schools were offering the students oppor-
tunity for music education through the use of the ensemble program, 
in agreement with that which the authors considered important. 
II. CONCLUSIONS 
The authors in music education indicated that the small 
ens emble could effectively be utilized as a means of providing 
a music program for the smaller secondary schools, such as those 
surveyed in Maine. In addition they felt that the influence of 
the ensemble program would improve the existing music program and 
carry over into home life. The music educators were in agreement 
as to the utilization of the ensemble, but the one objective they 
indicated the sma ll ensemble being capa ble of realizing only to a 
slight extent was the provision of a school activity useful at 
home. 
The authors and music educators of Maine, although in 
agreement as to the capability of the _small ensemble to fulfill 
the stated objectives, in the method of implementing the obje~tives 
there was a strong difference between the theory and _practice. 
The authors advocated the inclusion of the ensemble program during 
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school hours under teacher supervision, and in Table II there is 
a tabulation of the results of Section two of the questionnaire 
concerned with scheduling proceedures. Twenty out of forty-two 
scheduled all ensembles out of school, four scheduled most ensembles 
out of school, ten scheduled some ensembles out of school, and 
eight scheduled no ensembles out of school. It seems evident that 
many music educators feel strongly the value of an ensemble program, 
and are willing to supervise ensembles even though unable to schedule 
them during school hours. As is true in many situations, the school 
administration is not in full sympathy or understanding as to the 
values inherent in such a program and do not include such a program 
during school hours. 
It was found tha t the music educators felt that through the 
ensemble progr~m, many of the social objectives were capable of 
being realized, such a~ provision for individuality, development 
of personal initiative, development of proper respect for ri ghts 
of others, development of cooperative behavior, and development 
of leadership and responsibility. Those ob~ectives with the highest 
mean were those musical objectives, however, such as provision for 
training in musicianship, provisiC?n to increl:is:e ml,lsical skills, and 
guiding of students into wider knowledg~ of mus_ic. Although _the 
ensemble program has many social values, the manda~ory reason for 
the existence of th~ _ ens emble prog ram, from th~ opinion of the music 
educators, is to provide a valuable music education to the participating 
students. 
l 
L 
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III. RECOMMENDATIONS 
From the results of the _survey, it would appear that 
the ensemble program in the secondary schools of Maine did enjoy, 
to some degree, the position in the music program which the authors 
in music education seemed to feel it should have. It was also 
evident from the replies to the questionnaire that the music 
educators of Maine felt the importance of the ensemble program 
in realizing these objectives as presented by the authors. 
On the basis of the findings of the survey, it is 
recommended that: (1) current literature on the value and use 
of the ensemble on the secondary school level, be made readily 
available to inform music educators not currently utilizing an 
ensemble program as a means of providing a music education for 
their students; (2) further studie s be made available to 
determine if the findings _of this study are true on a geographically 
larger scale and if they change over a _period of years; (J) further 
studies be made to determine areas in the music program that 
there may be discrepancies between the recommendation of the 
authors in music education and the existing situation, and 
(4) further studies be made to determine the relation of the 
ensemble program to the total music education program from 
elementary through secondary school level. 
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APPENDIX A 
Letter of Transmittal 
October 5, 1964 
Dear Sir: 
As part of my graduate work at Boston University, I am 
in the process of writing a thesis concerned with an analysis 
of the ensemble program at the secondary school level in 
Maine. 
The list of objectives found on page three of the 
questionnaire were presented as those of the small ensemble 
in current music education literature. The enclosed question-
naire has been drawn up to obtain information about current 
use of ensembles in the schools of Maine, and the degree to 
which the objectives are realized through the ensemble program. 
I realize how busy your schedules are at this time of 
year, and am seeking your cooperation in securing this infor-
mation. If you would be kind enough to fill out and return 
the enclosed sheets, according to your personal opinions and 
experiences, it would be greatly appreciated. 
Yours Truly, 
Arthur w. Harvey 
Director of Music 
I ' 
/ 
APPENDIX B 
The Questionnaire 
( 
A SURVEY OF THE USE AND OBJECTIVES 
OF ENSEMBLES IN SECONDARY 
SCHOOLS OF MAINE 
prepared by 
ARTHUR W. HARVEY 
Livermore Falls High School 
Livermore Falls, Me. 
Name of School=----------------------------------------------
Name of Respondent=------------------------------------------
Position of Respondent=--------------------------------------
This study is concerned with analyzing the ensemble 
program in the secondary schools of Maine for the purpose of 
(1) ascertaining to what extent ensembles are used within the 
existing music programs, and (2) discovering consistencies 
within philosophy and practice as they re~ate to the ensemble 
program in the secondary schools of Maine. 
Respondent requests a summary of the study. 
SECTION I 
GENERAL INFORMATION 
Grades in school? 7-12 ____ 8-12 ____ 9-12 ____ 10-12 ____ 
Music Organizations in School? Band ____ Chorus ____ Orchestra __ __ 
Number in: Band Chorus Orchestra 
Girls Glee Club Boys Glee Club 
Rehearsal Schedule: No. Rehearsals per week Minutes per week 
Band 
Chorus 
Orchestra 
Boys Glee Club 
Girls Glee Club 
SECTION II 
ENSEMBLE INFORMATI ON 
Please indicate below the ensembles now functioning in 
the school in which you teach. 
VOCAL 
Madrigal Group 
Girls Sextet 
Girls Trio 
Boys Quartet 
Boys Octet 
I1ixed Quartet 
OTHERS 
INSTRUMENTAL 
Trumpet Trio 
Brass Quartet 
Number of 
groups now 
functioning 
Number of 
students in 
each group 
Approximate 
number of 
rehearsals 
per week 
Approximate 
number of 
performances 
per year 
I INSTRUMENTAL 
Brass Quintet 
Brass Sextet 
Clarinet Trio 
Clarinet Quartet 
Woodwind Trio 
Woodwind Quartet 
Woodwind Quintet 
\-Joodwind Sextet 
String Trio 
String Quartet 
Percussion Ens. 
Dance Band 
OTHER 
Number of 
groups now 
functioning 
Number of 
students in 
each group 
Approximate 
number of 
rehearsals 
per week 
Approximate 
number of 
performances 
per year 
Please indicate below the organization of the ensemble 
program by encircling the t&rm most applicable to the school in 
which you teach. 
Instituted by Teacher All Most Some None 
Instituted by Students All Most Some None 
Teacher Supervised All Most Some None 
Student Supervised All Most Some None 
Scheduled in School All Most Some None 
Scheduled out of School All Most Some None 
Is Band/Chorus/Orchestra prerequisite to ensemble participation? 
Yes No 
) 
( ( SECTION III 
ENSEMBLE OBJECTIVES 
The following objectives have been set forth in various 
music education s ources as those of the small ensemble. For the 
program tha t you presently direct, to what extent do you feel the 
small ensemble program realizes these objectives? 
Please encircle the number which best reflects your belief. 
4. To a great extent 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3. To a moderate extent 
2. To a slight extent 
1. Not at all 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
OBJECTIVES OF THE ENSEMBLE 
To provide for individuality of each player. 
To develop personal initiative. 
To develop proper respect for the rights of others. 
To develop cooperative behavior. 
To develop inte~est in social service within school 
and community. 
To provide sc~ool activity useful at home. 
To provide opportunity for carry-over into adult life. 
To provide outlet for desire of self-expression. 
To develop leadership and responsibility. 
To develop poise and confidence . in public. 
To develop character through group participation. 
To provide outlet for cooperative desires. 
To develop healthy social attitudes. 
To provide recreational element in music p~ogram. 
To provide the community with opportunity to hear music. 
To provide definite experiences with mu~ic. 
To provide for training in musicianship. 
To provide opportunities for increase in musical skill. 
To provide for the building of better bands, choruses, 
and orchestras. 
To guide the student into a w1.der knowle~g~ of music. 
To guide the student into a love for music. 
To afford challenging opportunity f9r .the musically 
gifte~ students. 
To stimulate vocat i onal and avocationa1 interest in 
.. . . . . - - . .. . - . - - . . 
music. 
To develop a hi ghly proficient performing group. 
Comments: 
